SDSU HIST. 412:  Modern World History for Teachers.  §  Ed Beasley §  Fall  ‘18
My hours: MW 2:15-3:15   Edward.Beasley@sdsu.edu  
LEARNING GOALS:
(1) The Story. This class will help you put together a story of human history from 1492 to today.  As a teacher who has the overall story of the world straight in your head, you can recognize what is important within individual lessons.  You can step back and pull the lessons together for your students— rather than presenting one damn individual lesson after another.  History is pattern and context, not isolated facts.  The sweeping story about the modern world that you will develop in this class, and the major patterns that we will explore, will help you when you teach world history in Grade 9 or 10, but they will also help you when you are teaching social science or American history at whatever grade level. 

(2) The Themes.  We will explore some key themes that keep recurring  in the world that we have lived in since 1492, themes that help to give history its patterns. They are (1) The globalization of trade and communications; (2) the effects of this globalization on workers or slaves in different kinds of societies, from the slave trade to free trade; (3) patterns of global political control and national ambition (imperialism; the World Wars); (4) the creation of modern ideas of nations and nationalism; (5) the rise of individual political and economic freedom in certain nations; (6) the rise of mass manipulation and totalitarian ideologies (communism, fascism); (7) the invention of racism and genocide; (8) the development of mass public opinion and middle-class morality (the Emancipation movement; the Civil Rights movement); (9) technological changes and urbanization; and (10) environmental change.

(3) The Nature of the Discipline. We will also consider the nature of history as a discipline.  “History,” from the Greek, means enquiry, and it consists of different peoples’ attempts to find out about the past through the careful use of evidence and imagination. Because of historical writing, we do not have to live in the world, to raise our children, to run our governments, as though we were the first generation ever to try to do so; for history allows us to tap into the memories of the dead.  In this class, we will consider what history is (chronology, context, criticism, evidence, story, and enquiry into the themes listed above) and what it is not—boring and more or less purposeless memorization for multiple choice tests.  

(4) Assessing Progress in the Discipline (Learningn Outcomes).  A "B" paper explores a worthwhile issue, in a thesis-evidence format. It has an introduction-with-thesis, body paragraphs with evidence, and a conclusion, and no major pattern of factual or grammatical errors. An "A" paper show a greater mastery of the reading from which you are drawing your evidence. Do you know the readings well enough not just to pick decent evidence to make your case, but the best evidence to make your case?  Do you know the readings well enough to exercise that level of selection and judgment, and make that convincing an argument? 

A "C" paper may have evidence without an argument, an argument with adequate evidence, or some of both but with major grammatical or factual errors that prevent the paper from being clear and convincing.  In other words, a "C" paper has some pieces of a "B" paper, but those pieces do not function together. A "D" paper has some whiff of the class about it.   

In asking  you to exercise selection and judgment in putting your arguments together, I am engaging in "performance-based assessment". In non-performance-based assessment, I would give you a multiple-choice test about facts that you should know if you have the desired level of understanding. Instead, I am testing that understanding directly; see the Final Exam (below). If I were teaching motorcycle construction, I could give you a test on the pieces of a motorcycle—or, in performance-based assessment, I could give you the pieces of a motorcycle and have you put them together and drive it out of the room.  Since I am teaching history, which is knowledge-in-context, that is exactly what all of your assignments will ask you to produce.

ASSIGNMENTS:
Reading Write-ups (2 x 10%): Twice you will turn in a three-page write-up of the readings for that week and/or the week before (due in Weeks IV and VIII).  Consider these questions:  What arguments do the readings make?  What do you think about those arguments?  The write-up should be a unified argument of your own addressing one of these issues—not a point-by-point book report.  

Weinburg Write-up (10%): A third reading-write-up that focuses on Wineburg's book and his talk on Thursday, 16 Nov. at 4:00 (due in Week XIII). This can be two-pages long if you sign-in at the Wineburg lecture. It will be four pages if you do not.

A Longer Paper of 6-7 pages, plus a bibliography of trustworthy sources (not web-based, unless they are digitized primacy sources from a major website like those of the Library of Congress, the National Archives, the British Library, or a major university).  The longer paper will be 20% of your course grade. Due in Week XIV.

Style Sheet (10%): When I hand your first essay back to you, get a piece of paper and write down the rules-of-thumb that will help you avoid repeating the grammar errors that I have starred. After I hand each essay back, add to your style sheet your notes on how to avoid any new mistakes that I have starred.  Turn in the style sheet with each new typed assignment.  The Style Sheet will get longer as the term goes on, filling with the spelling and grammar tips that you as an individual need to improve your writing.  (By the way, good grammar is vital; the structure of English must be your ally rather than your enemy in saying what you mean.  Besides, you must understand and model the grammatical principles that you will yourself be teaching.  These principles include those of making subjects and verbs agree, making pronouns and their antecedents agree, observing proper parallelism, completing sentences, punctuating correctly, and knowing the difference between restrictive and non-restrictive usage.  

Group Presentation (15%): Your group will cover (1) one main historical question listed for the week, (2) any history that you and your team mates would like to teach the class pertaining to that question, and (3) any perspectives from our reading that you think useful in teaching the subject.  Your group presentation will be a half hour long—which is quite short, just as a lecture ought to be.  Be clear.  Stick to the main points, the clearest examples, the most memorable or the most entertaining facts.  Your audience is the other adults in the room, so speak on an adult level, although pleasantly and I hope humorously.  Presumably explaining the basics to seventh- or tenth-graders would take a lot longer.
Final Exam (25%):  The final exam will consist of two tasks: (1) Write the history of the modern world on one side of one sheet of paper; and (2) Write the history of the modern world for the rest of the period.  The exam will be in the standard university exam period for courses at this time: Wednesday, 19 December, 4:00-6:00.

SEMESTER SCHEDULE

I. Major Structures of World History (and the “Contemporary Problems” of the Framework). 

Week 1 {29 Aug.}: The Peopling of the Earth.

Readings: Human Web, pp. 9-40.
Week 2 {5 Sept.}: Long-Term Patterns.

Readings: Human Web, pp. 41-115.
Week 3 {12 Sept.}: Islamic Core and Europeans and East Asian peripheries; 1492 and after.

Readings: Human Web, pp. 116-212.

Week 4: {19 Sept.} 1492 and after.

Readings: Equiano, Chapters 1-6; Fredrickson, 1-47. 

II. The European Phase of World History, 1757-1914.

Week 5 {26 Sept.}: England vs. France, culturally and militarily; Enlightenment; the American Revolution.

Readings: Equiano, Chaps. 9, 10, 12; Frederickson, 51-72.
Week 6 {3 Oct.}: The Beginnings of the Industrial Revolution.

Readings: Human Web, pp. 213-267; selections from the Sadler Report (1832) (online).
Week 7 {10 Oct.}:The Third Age of Humanity; Liberal England. 

Readings: Mill, last 5 paragraphs of Chap. 2, all of Chaps. 3 & 4, 1st 5 and last 7 para. of Chap. 5.

Week 8 {17 Oct.}: The Continent and the Desire for Progress

Readings: Marx.
Week 9 {24 Oct.}:Nationalism.

Readings: Anderson, 9-82, 141-154; Frederickson, 73-95.
Week 10 {31 Oct.}: Imperialism.

Readings: Anderson, 83-111, 155-206.

III. Going to Hell and Back, 1914-1945 and after.

Week 11 {7 Nov.}: W.W. I. 

Readings: Anderson, 113-140; poems and evidence to be examined in class.
Week 12 {14 Nov.}: Communism and Fascism.
Readings: Wineburg, pages TBD.
Wineburg lecture, 4:00 on Thursday, 15 Nov.
Week 13 {21 Nov. – No class meeting}:W.W. II and the Holocaust.
Readings: Kogon, assignments given in class; Frederickson, 99-127bottom.
Week 14 {28 Nov.}: The Cold War and Other Atrocities.
Readings: King, 13-21, 58-86, 97-106, 127-136; Frederickson, 127bottom-150.

Week 15 {5 Dec.}:The Prosperity of the Democracies, before and after 1989.
Readings: Human Web, pp. 268-327.

Week 16 {12 Dec.}: Review.
BOOKS 

Anderson, Imagined Communities
Equiano, The Autobiography
Frederickson, Racism
King, Strength to Love
Kogon, The Theory and Practice of Hell
McNeill & McMeill, The Human Web

Marx, The Communist Manifesto
Mill, On Liberty
Wineburg, Why Learn History (available after 17 Sept)

I also strongly advise that you buy a personal copy of Strunk and White, The Elements of Style.  It is in most book​stores.  Read it once before any writing that you do this term (it is short, pleasant, and funny), and return to it freq​uently thereafter—throughout your college career and the rest of your life.  We will cover it in class.  

We will also be working with the California History Standards and considering their role in the classroom:








 https://www.cde.ca.gov/ci/hs/cf/hssframework.asp

Language which the university now requires in every syllabus:

If you are a student with a disability and believe you will need accommodations for this class, it is your responsibility to con​tact Student Disability Services at (619) 594-6473. To avoid any delay in the receipt of your accommodations, you should contact Student Disability Services as soon as possible. Please note that accommodations are not retroactive, and that accom​modations based upon disability cannot be provided until you have presented your instructor with an accommo​dation letter from Student Disability Services. Your cooperation is appreciated. 

