SDSU HIST. 411:  Early World History for Teachers.  §  Ed Beasley §  Fall  ‘05

Consultation Hours: MW 1:15-2:45-- West Commons   Edward.Beasley@sdsu.edu      (no www) empiretheory.fortunecity.net

Goals:   To be a good teacher you need to be able to step back from the details of any specific historical lesson. You need to see for yourself where the lesson fits in the larger sweep and among the larger themes of world-wide human history. That way, wour class won’t be a daunting sequence of one little thing after another. You won’t forget the forest for the trees. This class will cover the main features and themes of the history of the world to 1800.  

Along the way, we will consider the nature of history as a discipline, both in elementary school and in college.  “History,” from the Greek, means enquiry. Historians make their enquiries about the past through the careful use of evidence and imagination. Because of historical writing, we do not have to live in the world, to raise our children, to take our places in society, as though we were the first generation ever to do so. History allows us to tap into the memories of those who lived before us over the last 5,000 years or so, from those who wandered among date palms on hot days in the ancient near east to artists in medieval Japan to spice traders in the Aztec empire to the people of Victorian England. In this class, we will consider what history is (chronology, context, the careful use of evidence, the concern for the audience) and what it is not—boring and more or less purposeless memorization for multiple choice tests.  To sum up: You will develop your own story of history, both oral and written; you will not be the prisoner of what any one sixth-grade textbook bores into you as you go slavishly from one chapter to another. 

What Our Goal is NOT:  Although I am giving you two days off from this course to make two or three visits to public school classrooms to see history/social science teaching in the flesh, the purpose of your classroom visit is for you to explore the main theme of our class—that is, to see to what degree the students and the teachers have (or could benefit from having) a simple, clear story of human history at the tips of their tongues.  You may well pick up some teaching tips during your classroom visits, but History 411 does not exist to give you expertise in teaching. Teacher education can be divided into two parts: Learning the material that you will teach (subject matter preparation); and learning how to teach (pedagogical preparation). In California, subject matter preparation comes in the college years, and pedagogical preparation comes largely in the fifth (post​graduate) year.  This class, then, focuses on what you will teach, not how.  A good schoolteacher is not someone who knows a lot of teaching techniques but who has to rely on reading ahead in the book to understand the subject. A good teacher is like a good historian: Someone who already understands the general thrust of the material, and can pass it on.
COURSE ASSIGNMENTS:
Reading Write-ups (3 x 10%): You will turn in three 2-page write-ups of the readings. Consider what arguments the readings make. What do you think about these arguments?  Each write-up should be a unified argument of your own on one issue.  Your will also turn in a more ambitious write-up (15%), also with a strong argument of your own, and extending to 5-6 pages. For each paper, you need to show that you have mastered the readings from this class, and that you can select the best evidence from them to make the case that you have chosen. Use footnotes  (see http://infodome.sdsu.edu/research/guides/styles/cites/shtml, and use the 1st Chicago system, not the author-date form). 

Style Sheet (10%): When I hand each essay back to you, write down the rules-of-thumb that will help you avoid repeating the grammar errors that I have starred. You MUST turn in this Style Sheet with each subsequent essay. (By the way, the structure of English must be your ally rather than your enemy in saying what you mean. You must understand and model the grammatical principles that you will yourself be teaching.  These principles include those of making subjects and verbs agree, making pronouns and their antecedents agree, observing proper parallelism, completing sentences, punctuating correctly, and knowing the difference between restrictive and non-restrictive usage.  

Classroom Observation (10%):  You will go into a Grade 3, 6, or 7 classroom to observe lfor a total of four hours—this will probably take at least two and more likely three pre-arranged visits to a classroom.  Based upon what you have seen, you will do a 2-page write up—on the model of the reading write-ups.  Turn it in after you get your first Write-up back, and by Week 14. (You will get time off for these classroom visits in Weeks 10 and 13—but go earlier)

Group Presentation (15%): Your presentation will cover any history that you and your teammates would like to teach the class pertaining to that week. Each team member will have 4-5 minutes. Be clear.  Stick to the main points, the clearest examples, the most memorable or the most entertaining facts.  Your audience is the other adults in the room, so speak on an adult level, although pleasantly and I hope humorously.  Presumably explaining the basics to sixth graders would take a lot longer.  

Final Exam (20%):  The final exam will consist of two tasks: (1) Write the history of the world on one side of one sheet of paper; and (2) Write the history of the world for the rest of the period.  
BOOKS 

Armstrong, Islam





Cavalli-Sforza, The Great Human Diaspora

Dunn, et al. The New World History



Hucker, China to 1850


Ponting, A Green History of the World 



Russell, Inventing the Flat Earth


Wiesner, et al., Discovering the Global Past, vol. 1


I also advise that you buy a personal copy of Strunk and White, The Elements of Style.  It is in most book​stores.  Read it once before any writing that you do this term (it is short, pleasant, and funny), and return to it freq​uently thereafter—throughout your college career and the rest of your life.  We will cover it in class.  

SEMESTER SCHEDULE

I. Early Humanity, the Ancient Empires, and Their Religious and Linguistic Legacies. 

Week 1: What are people?  Are we all one thing?

Week 2: Why did we settle down?  What were the trade-offs?

Readings:  Cavalli-Sforza, 27-73, 112-125; Ponting, 2-59top; Christian in Dunn, 575-586; Calif. 




Framework on evolution and the geographical origins of agriculture (see www.cde.ca.gov). 

Week 3: How did Different Environments help to shape the major religions, philosophies, and writing systems?


Readings: Cavalli-Sforza,126-163; Ponting, 59top-87; Wiesner, et al., 1-19, 21bot-25mid, 29-32.

Week 4: Did the perspectives of the Axial Age (800-200 B.C.E.) make a World-Wide Pattern?


Readings: Smith in Dunn, 433-437; Hucker, 1-51; Wiesner, et al., 45right-52, 56-77; Calif. Framework on religion.

Week 5: What did the ancient empires achieve, and why did they fall by 1600 years ago?


Readings: Wiesner, et al., 78-104, 120-131; Ponting, 87-112top; Hucker, 51-85.

Week 6: Was Feudalism a World Phenomenon?



Readings: McNeill in Dunn, 146-157; Shaffer in Dunn, 175-188; Voll in Dunn, 191-196; Gosch in Dunn, 427-431; 


Weisner, 
et al., 202-234

II. Toward Unity in the Old World, Empire in the New.

Week 7: What was Mohammed after, and what did Islam achieve?


Readings: Voll and Clancy-Smith in Dunn, 276-284, 293-300; Armstrong, 3-93; Wiesner, 132top-138, 392-, 402bot.
Week 8: Or was it the Mongols and other nomadic peoples, and not the Moslems, who united the old world?


Readings: Christian in Dunn, 197-204; Hucker, 86-133; Wiesner, 144bot-151, 155-165,176-189, 270-277, 285-293.
Week 9: What was going on in pre-Columbian America?


Readings: Wiesner, et al., 320-328top, ; Dunn, 359-363; Stearns in Dunn, 369bottom-375; National Center in Dunn, 


394-405; California Framework; Wiesner, et al., 243-248, 252-255.
III. The European Phase of World History.

Week 11: Where did Northern and Western Europe come from?. 


Readings: Doyle, Burke & Dunn in Dunn, 512-520;521-525; Ponting,267-285,295-306bot, 315-322bot; Wiesner, et 


al.,184-206, 235, 269.
Week 12: What was Columbus after?  And What did he Achieve?


Readings: Russell, Inventing the Flat Earth; Sater in Dunn, 301-307; Ponting, 112-129; California Framework on 


Columbus; Ponting,112-140; 194-239, 315-322bot; Wiesner, et al., 420-427.


Week 14: Did the new sea-trade system have to mean the death of so many, and the enslavement of so many others?


Readings: Ponting,130-140; 194-239; Manning and Wheatley in Dunn, 206-219, 421-427; Hucker, 133-157; 



California Framework on slavery.




Week 15: Where did industrialization and modernization come from, and why can you do what you want with your life?


Readings: Ponting, 141-193; 393-407; Dunn, Lockard and Frank in Dunn, 225-229, 230-240, 266-271; Cavalli-



Sforza, 261bot-282.
